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PREFACE

This publication is one of a series of technical evaluation reports
issued by the Northwest Regional Educational Laboratot¥ to document
evaluation findings for selected products. The subject of this report
15 Relevant Explorations in Active Learming (REAL), an instructional
resource developed in the Improving Teaching Competencies Program.

This technical report presents the data collected about the use
of REAL in terms of strengths and weaknesses of the materials. It also
focuses on the effects of REAL participation on students and adults.
This information is primarily summative in nature; it includes perceptions
of potential users concerning audiences as well as the strengths and
weaknesses of REAL and an account of how REAL was used at a residential
center for boys.

The report has been reviewed by staff members of the Laboratory's
Evaluation Coordination Unit. An institutional technical review also

has been conducted by Laboratory specialists external to the Program.

dEL

Lawrence D. Fish
Executive Director
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INTRODUCTION

This user review and case study report of Relevant Explorations in
Active Learning (REAL) has been written in fulfillment of the contrac-
tual agreements of the Improving Teaching Competencies Program (ITCP)
of Northwest Regional Educational Laboratory (NﬂREL) with its funding
agency National Institute of Education (NIE), particularly those
agreezents related to the development and evaluation of REAL.

This report presents the design and results of two evaluation
studies. The first was a users' review of REAL materials and the second
a report of the tryout of REAL as a resource at a residential treatment
center for boys. The report contains five sections. In the f£irst section
REAL is briefly described and the purpose of the evaluation is presented.
The second and third sections describe procedures for the user review
of REAL and the results of that review. The fourth section briefly
summarizes the case study of the use of REAL at Spaulding Youth Center (SYC)
in Tilton, New Hampshire. The fifth section contains recommendations

based upon the two evaluation studies.

HISTORY OF THE DEVELOPMENT OF REAL

Development of REAL basgan in school year 1971-72 with the Johnson-
0'Malley Special Project, funded by the State Department of Education of
Washington state. At that time prototypes of the first six Minipacs were
created. In 1973 development of RFAL began at NWREL. Set I was created
that year, and work on Set II began in 1974. REAL was originally conceived
as 52 comic book-like sets. As the system evolved, however, each topic
was expanded to include both a variety Sf activities and a deeper consid-~

eration of the concepts involved. The project finally resulted in two
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sets of seven Minipacs each with both student and adult versions. A
resource manual was developed in September 1975 to accompany the Set I
of Minipacs.

Begimning in 1973, RFAL was used by the developers in several
schools in the Portland area for testing and refinement of the materials.
Extensive testing of both sets was conducted in 1974 and 1975. The
materials were used with both students and adults in Portland and Eugene,
Oregon; in Seattle, Tacoma, Kirkland and Vancouver, Washington; and in
Newport Beach, Califormia. In these studies participants completed one
set of Minipacs. The evaluation looked for attitude and cognitive
changes, necessary revisions in the material and teachers' attitudes
toward RE4L. Results from these studies are reported in Interim Reports

I and 11.}

' DESCRIPTION OF THE SYSTEM

The work unit producing Relevant Zzplorations in Active Learning
(REAL) had as its planned activities the de;ign, development and
evaluation of two sets of learning packages.z Each set consisted of
seven learning packages called Minipacs. A Minipac contained information
about a specific "“psycho-social"™ topic and provided a variety of learning

axperiences and self-evaluation opportunities related to the topic.

lﬂiscox, Suzanne B. and Dale Rothlind. Relevant Explorations in Active
Learning (REAL) Set I, Interim Evaluation Report. Portland, Oregon:
Northwest Regional Educational Laboratory, 1975.

Hiscox, Suzanne B. and Dale Rothlind. Relevant Explorations in Active
Learning (REAL) Set II, Interim Evaluation Report. Portland, Oregon:
Northwest Regional Educational Laboratory, 1976.

2The REAL materials will not be marketed labeled, Set I and Set II.
Instead, the fourteen Minipacs will each be available independently
without any set notation.




It was designed to help learners discover their present ideas and
behaviors in relation to the concepts or key ideas presented in the
Minipac.

The Minipacs in Set I were titled: Feeling Dumb, Getting the
Meaning of the Messa;;rc, Keeping Track of Time, Being Influenced, Being
Helped, Being Praqised and Identifying My Needs and Desires. The Set II
Minipacs were: Why Learn Anything?, Keeping Open to Learning, Learming
on Your Oum, Letting Someona Teach You, Strategies for Learning, Knowing
Your Oum Learning Style and Learning by Conmfrontations.

According to the developers, each Minipac was aimed at helping the
participant understand and know what the self was becoming. This was to
be accomplished through activities and content related to a particular
ﬁsycho-aocial issuea or dynamic which the developers bnlieved to be
confronted to some degree by all people at some time in their lives.
Minipacs were intended to reorient participants' interpretation and
perceived meaningfulness of commonly experienced events.

Both adult and student versions of esach Minipac were developed.
The content and activities in-the.two versions differed in otrder to make
them appropriate for the audiences. Individual and group versions of
the student and adult Minipacs also existed. That is, there were four
versions of each Minipac: student individual, student group, adult
individual and adult group. Components of the Minipacs varied across
the four versions. A description of the components found in each
Minipac follows:
Directions

The directions booklet contained a sequence of activities, some of

which directed the participant to the other booklets in the Minipac.

10




Key Ideas Booklet
This booklet briefly presented the Minipac topic in terms of important

psycho=social ideas related to the Minipac topic. L
Key Ideas Sheet
As a reference for participants in working through the Minipac,
this paper listed the key ideas discussed in the Key Ideas Booklet. ®
Audio Caautt:e3
The tape contained interviews, confrontations, fantasies and music

illustrative of the key ideas as they appear in human experiences. ®

Search Booklets

There were two Search Booklets in each Set I Minipac. In Search I,

participants defined and reacted to the topic. In Search II, the ®
participant recalled past experiences in analyzing his/her reactions to
the .topic. In Set II, both gsearches were combined :l._nt:o one booklet.

REAL may be uged by high schcol students as well as elementary and g
secondary school educstional staff, including teachers, administrators,
counselors and paraprofessionals. Student versions may form part of a
classroom curriculum or act as counseling and guidance materials. For e
staff, REAL was designed for use in inservice workshops or individusl
exploration. REAL was intendad to be used as a resource for both
teachers and staff development personnel. o
GOALS OF REAL

The general goals of RFAL were as follows. The goals pertained to ®
both student and adult materials in Set I and Set II.

@

?’&udiotapes will not be available in the published form.




The participants will:

1. Relate key id2as about psycho-eocial issues to perceptione
of salf as a learner (eelf-awarenese), incorporating the
keay ideae of the Minipac in personal plans or objectives;
thay will specify how the key ideas of a Minipac relate
to currert needs, concerns or problems.

2. Increase self-management ekills and awareness regarding
the self as a learner. Examples include:

a. Specifying etrategisa or proceseas used to apply
Minipac akills to learning eituations

b. Specifying criteria when making choices among
atrategies or procesaes to utilize in a learning
situation

¢. Analyzing learning incidents in terms of the
specific strategiee and choicas involved in the
incident

3. Derive new information about the self in terme of attritudes
toward lasrning, their own needs and their ability to
relata to peers.

PURPOSE OF THE EVALUATION

REAL was originally scheduled for completion in November 1976.
However, funding for the program wae cancelled in 1975, necessitating
earlier completion of the system. Because of the limitation of time and
the resulting loss of funding for AEAL, as well as information gathered
during the intarim phase of testing, it was decided that the bast purpose
for the evalution would be to detarmine how the product, as it exiated,
might be used by potential consumere.

The evaluation of the REFAL system served two main purposes: to
deternine whether people would use REAL (the student version in the
classroom or in counseling situations and the adult version in staff
development plans) and to see how REAL might be adapted to meet the
needs of a specific user population (the Spaulding Youth Center study).

To meet those purposes two means were employed: a review of the
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materials by potential users of the system and a field test of the materials

at Spaulding Youth Center in Tilton, New Hampshire.

EVALUATION QUESTIONS

Individual questions for this evaluation were intended to facilitate

-marketing and use of the system. Accordingly, a major question

involved the specific uses of the materials in a particular situation.

Rarlier testing of REAL had allowed minimal intervention or revision

by teachers. The evaluator felt that users would want specific examples

of adaptation of the ﬁaterial and users' reactions to REAL as a resource.
Other evaluation questions were derived from an earlier expert

teview of Interpersonal Influence, another ITCP product.‘ The expert

review questions had been developed in cooperation with the NWREL Office

of Dissemination and Installation, based upon judgments made by that

" office concerning information needs of consumers and publishers. The

following specific questions were addressed in the evaluation:

1. Do potential consumers indicate that they would buy the
materials? If they were buying Minipacs for the class-
room, vhat components do potential consumers indicate
they would purchase? 1In what quantity?

2. How might teachers use Minipacs? For what purpose?
How do thay feel they would incorporate them into lesson
plans? How comfortable do they think they would feel
using Minipacs?

3. Who are the moét likely participants in a school or
staff development situation?

4. Do potential users feel that the Resource Manuals

. facilitates the use of Minipacs?

5. What are the apparent strengths of the Minipacs as
resources?

4ﬂiacox, Suzanne B., Pamela J. Cutting and Ca:herine A. George.

Interpersonal Influence Pield Test, Impact Study and Expert Review.
Portland, Oregon: Northwest Regional Educational Laboratory, 1976.

sThe Resource Manual will not be available in the published form.
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6. What are the apparent weaknesses of the Minipacs as
resources?

7. How sre the Minipacs being used as a resource in a
residential school with boys of varying ages? How
are they revised? How well do they work with this
sample?

AUDIENCES FOR THE TECHNICAL REPORT

®
The information from this evaluation will be addressed to four
audiences: (a) the National Inetitute of Education (NIE) as the funding
® . agency of ITCP for monitoring purposes, (b) potential consumers of REAL
(such as school diatricts, teachers and staff development personnel) to
show how one institution (SYC) used REAL and to present potential _
® consumers' opinious about REAL, (c) the Northwest Ragional Educational

Laboratory to determine tha possible usefulness snd marketability of
REAL, and (d) the publiahers of REAL for revisions, publication format

ideas and market information,




REVIEW PROCEDURES

This section of the report presents the design of the review, subjects
used in the review, instrumentation for the review and the procedures

used in the review.

REVIEW DESIGN ’

The user review was designed to obtain opinions about REAL from
potential consumers of the materials. The studsnt versions of REAL
were supposedly developed for use in high school classes or counseling..
High school counselors and teachers, particularly teachers of nontechnical
courses, were assumed to be the most likely users of REAL. They were
also assumed to be the people who would recommend purchase of specific
materials for their classes.

Little information was available concerning potential consumers of
the adult materials. In previous testing of KRFAL, adult workshops were
of fered by NWREL and sponsored by either NWREL, a2 echool, or a state
board of education. NWREL is not a potential consumer of the system,
however. Since AEAL was designed for use in staff-development activities,
potential consumers were assumed to be people with decision-making
authority on staff development acitivites. On the basis of this assumption,
school principals or school parsonnel involved in ataff development
activities were assymed to be appropriate reviewers.

The evaluation design required the recruitment of thirty reviewers
from each of three cities. Reviewers would receive both sets of REAL
Minipacs (14 Minipacs) for their cooperation. Since reviewers were to
receive no money and since no money was originally budgeted for release

time for the reviewers, 4~hour reviews were Suggested for Saturdays in
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September and October. These &4=hour reviews were chosen both to increase
the chances of obtaining reviewers and to allow enough time for reviewers
to gain some familiarity with the Minipacs. To simplify the process, @
student Minipacs would be reviewed in the morning, adult Minipacs in the
afternoon.
Reviewers, whose names were to be randomly selected from apprppriate ®
mailing lists, would receive letters asking them to participate in the
review and return postcards indicating their willingness or inabilicy

to review REAL. Telephone followups of nonrespondents were planned. ®

SUBJECTS

S8ix groups of subjects from three locations were solicited to
participate in the field test review of RFAL. From each of the three
sites (Portland, Oregon; Salt Lake City, Utah; and Homolulu, Hawaii)

‘ principals were asked to review the adult Minipacs or send someone from
their staff concerned with staff development to examine them. Teachers
and counselors in secondary schools were invited to review the student
version. Y

For each site a listing of principals, secondary teachers and
counselors in public schools was obtained. Since Honolulu has a number
of private schools, principals and counselors (a list of teachers was ®
not available) from those schools were included. Tables of random

numbers were used to select the potential participants. Letters requesting

persons to participate in the review were sent to 30 principals and 70 Y
teachers and counselors {combined) at each site. At this time, reviewers

were offared an honorarium of $30.00 and one complete set of Minipacs.

The mailings to Portland and Honolulu included a letter, an information ®

sheet about RFAL and a8 return postcard indicating their decision.

10
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Because of the short response time allowed Salt Lake City respondents,
they were asked to telephone collect to the system evaluators to indicate
whether or not they would participate as reviewers.

The letter sent out to Portland school personnel originally promised
both sets of Minipacs for their participation. Due to the lack of
response, it was decided to offer the participants a $30.00 honorarium
and one set of Minipacs to help .qualiée costs. The reviewers were
notified by telephone of the change, and an additional ten persons from
each group (teachers, counselors and principals) were selected and asked
to participate. Copies of the letters and the information sheet are
included in Appendix B.

The Portland review, held at NWREL on September 13, 1975, involved
eleven reviewers of the student materials and eight reviewers of the
adult version. The Salt Lake City review, held in a motel conference
room on September 27, 1975, involved fourteen reviewers of the student
Minipacs and ten reviewers of the adult materials. Twenty-four persons

examnined the student mataerials, and seven reviewed the adult materials

‘ in the Honolulu review held October &, 1975, in a Waikiki hotel conference

room.
The background of the reviewers from all three sites, including
their present position and familiarity with NWREL programs, is presented

in Table 1.

REVIEW AGENDA

At the beginning of each review session, the evaluators brieflé
described the history and purpose of NWREL and ITCP. Reviewers were
given pamphlets describing NWREL and its products and publicatioms.
After a short introduction of REAL, the evaluators explainedﬂthat the

11
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1 o S T
Tabls 1
Background of REAL Reviewers
Kumber of Participanta
3dult Version{Student Version )
| tesponses Na25 N4
Position®
Principal 10
. Vice-Principal b
Teacher 10 34 ®
Counselor 1 25
Cthar 5 2
Teacher's subiect Areas ®
* Social Sciance 0 10
Language Axts 1 7
Poreign Languagea 0 s
Business - 0 3 ®
Math/Science 1 2
Elemantary Grades 4 0
Other 1] 6
Special Education 3 1
®
Mb
Curriculum Courss Goals 3 0
Group Process Skills . 2 0 .
Regearch Utilizing Problem Solving 1 0 .
Interparsonal influence 2 0
Interpazsonal Communication 1 1
Systematic and Objective Analysis of Instruction 2 0
Facilitating Inquiry in the Classroom 0 1 ®
Systes Approach por Bducatien 0 1
%5ome revievers filled dual roles, e.g.» teacher and counselor.
"m participm-:s had attended three NWREL systems previously; two had attended two; ®
other respondents each attended one systex workshop.




revievers were‘to skim the Resource Manual and all of the Minipacs.
They were then to choose for closer examination any two Minipacs that
interested them and to complete the questionmaires.

Reviewers of both levels of materials (student level from 9:00 a.m.
to 1:00 p.m. and sdult ;evel from 1:00 p.m. to 5:00 p.m.) were given the
following schedule: 15 minutes for introduction of NWREL and the system,
45 minutes to skim the Resource Manual, 90 minutes to skim all of the
Minipscs, 60 minutes to csrefully examine the two they selected, and 30
minutes to complete the questionnaire. The only portion of the schedule
that seemed to cause problems wss the time allotted for skimming all of
the Minipacs. Fourteen reviewers reported that they did not have time
to skim all the Minipacs. However, all reviewers indicated that they
hsd csrefully studied st least two Minipacs.

The Minipacs chosen for close examination are listed in Table 2.
Since some reviewers examined more than two Minipacs, the entries in
the table do not add up to twice the number of reviewers. The distribution

of reviewers examining two or more Minipacs is presented in Table 3.

IRSTRUMENTAT ION

Two questionnaires were developed for the users' review of REAL:
one for reviewera of the atudent materials and one for reviewers of the
adult materisla. The quesionnaires, included in Appendix A, were developed
by two evaluators in the Improving Teaching Competencies Program (ITCP)
of the Northwest Regional Educational Laboratory. The REAL review
questionnaires were patterned after the instruments used in the expert
review of Interpersonal Influence,another ITCP instructional system. The
instruments were developed by the program evaluators, then revicwed by

the director of dissemination and installation services. After further
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Table 2

Minipacs Chosen for Close Examination

Adult Version Student Version
Reviewers Reviewers
i;:_ipac Title N=25 i N=49 _
Being Influenced 4 12
Getting the Meaning of the Message 5 5
Keeping Track of Time 6 7
Being Helped 2 3
Feeling Dumb 6 20
Being Praised 8 7
Identifying My Needs & Desires 4 9
Why Leamm Anything? 6- 5
Keeping Open to Learming 2 7
Learming on Your Oun 7 9
Letting Someone Teach You 2 6
Strategies for Learming 4 5
Knowing Your Oum Learming Style 2 5
Learming By Confrontation 2 17

Table 3

Nunber of Reviewers Versus Number of Minipacs
Examined in Depth

Rumber of Reviewers Number of M:Ln:lgacs Examined
2 3 4 5

Adult Version

Reviewers N=25 18 5 1 1

Student Version

Reviewers N=49 39 4 3 3

14
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review by IICP personnel, they were submitted to the Office of Research
and Evaluation Services for final approval and clearance.

Both questionnaires asked about the reviewers' positions, their
familiarity with instructional systems or materials ﬂeveloped by NWREL
and their familiarity with instructional systems comparable to REAL.

The instruments also solicited specific comments about the strengths and
weaknesses of REAL, the readability of the materials and suggested
changes. The reviewers were asked to hypothesize a goal (for reviewers
_of the adult materials, a staff davelopment goal; for reviewers of the
student materials, a class goal) and to indicate how they might use RFAL
Minipacs to meet it. One question asked reviewers to specify which of
the Minipacs they would recommend their gchool or district to purchase;
another marketing-directed question concerned price as it would affect
quantity purchased. Two pages. of each questionnaire were to be completed
by those reviewers who would not recommend the purchase of Minipacs for
their school or district. Those questions dealth with the specific problems

the reviewers saw in the Minipacs, the changes suggested and any situations

in which they thought REAL would be useful.




RESULTS

In this section of the report only comments made by two or more
respondents are presented. Following each comment, in parentheses, is
the number of reviewers making that comment. Commenta made by only one
reviewer are not included in order to eliminate the puesentation of

idiosyncratic opinions.

READABILITY, ADULT VERSION

Reviewers were asked to comment on the readability of the Minipacs,
specifically in terms of the vocabulary and the appropriateness of the
writing style. Of the 25 reviewers of the adult materials, 23 found the
Minipacs "generally easy to read and understand” and 2 reviewers thought
they were "somewhat difficult to read and understand." The greatest
number of specific criticisms of the materials referred to the vocabulary
and jargon in the text (7 reviewers). Three persons thought it was aimed

too much at senior high school staffs, two said that the format of the

Minipacs and/or the Resource Manual made reading difficult and three persons

said there was not enough time allowed during the review to determine

problems.

STRENGTHS AND WEAKNESSES, ADULT VERSION

The questionnaire used for the review required participants to
comment on the strengths and weaknesses of REAL in specific areas:
appropriateness of content for staff, amount of interest to staff,
material’s structure and format of the Minipacs (including ease of use)
and probable effects on staff. In this section, comments made by at
least two reviewers are listed. The number of reviewers making the comment

is indicated in parentheses after each comment.
17
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Appropriateness of Content for Staff

Reviewers of the system saw the materials as highly appropriate (5);
good (5) and well-organized (2). The perceived weaknesses were: the
materials are too general (2); and it takes too long to complete them (2).

Amount of Interest to Staff

Strengths in terms of interest included: the Minipacs should be of
ﬁigh interest to staff members (9); they have "human interest" (3).
However, reviewers thought that much of the interest depended on the
perceived need of the learner (4).' Some reviewers felt that the Minipacs
labeled for both students and adults were too general.

Material's Structure and Format of the Minipacs

Reviewers rated the structure as good (5) and found the materials
easy to follow (5). Comments regarding the weaknesses of the Minipacs'
structure included: 1t would be better if the materials were combined
into one volume (5) or if all the group materials were in ome volume
and all the individual materials were in another (2).
Usefulness of the Resource Manual
Reviewers thought that the manual was useful (8) and very inclusive (2).
The perceived weaknesses of the manual include: it is the "poorest part
of the program" (5); and it 1is "redundant and tedious to read" (4).

Probable Effects on Staff

Comments regarding the probable effects of the system included: the
Minipace help to develop insights into one's own and others' feelings (9)
and to improve communication skills (2); as well as to promote staff
cohesiveness and group growth (2). However, reviewers saw the materials

as requiring a high degree of self-motivation; or as not motivating (5).

18




READABILITY, STUDENT VERSION

Of the 49 reviewers of the student version of REAL, 33 found the
Minipacs "generally easy to read and understand”; 1l thought they were
"somewhat difficult'to read and understand": and one reviewer judged
them "“vary difficult to read and understand.”" Four reviewers did not
respond. Moet of the criticisms were directed at the vocabulary and
jargon in the text (16 reviewers). Other spacific difficulties
encountared were: students would have to be highly motivated and self-
disciplined (5); the matarials would be bast for senior high students
(4) ; many students who need the activities presented in REAL don't like
to read and write (2) and there should be more illustrations in the

activity books (2).

STRENGTHS AND WEAKNESSES, STUDENT VERSION

Reviewers of the AEAL materials were asked to evaluate the system's
strengths and wesknesses in the following areas: appropriateness of
content for students, amount of interest to students, material's
structura and format of the Minipacs (including ease of use), usefulness
of Resource Manual {including adequacy of indexing, ease of use) and

probable effects on students.

Appropriateness of Content for Students

Comments regarding REAL's appropriateness included: the system is
realiatic and releYnnt (24); it increases self-awareness (3). Weaknesses
were: it is too structured (2); REAL is better for older students=--
senior or posthigh school (2); Set I is too elementary for high school,

and Set II is too intellectual (3).




Amount of Interest to Students

The reviewers rated the interest level as follows: very high
interest, there are up-to-date and needed materials (17); the materials
are good for students who are already interested (5); it has a good
approach (4); the art work, photographs and graphics are excellent.
Reviewers saw the main weaknesses of the system (concerniné the interest
to students) as: the length of time it takes to complete a Minipac (3);
some of the titles are too academic and uninteresting (3); the materials
are too difficult for siower students (3).

Material's Structure and Format of the Minipacs

Reviewers made the following comments about the structure and format
of the Minipacs: the materials are inclusive, well-planned and the
instructions are clear (14); Minipacs are easy to use (5) and flexible (3).
. The perceived weaknesaes of the format include: the system is too bulky;
there are too many packets (13); there are too many "consumables" (7);
the directions are too complicated or unclear {(6). The major change
suggested was to put all of the Minipacs into one book, rather than
several packets (9).

Usefulnegs of the Resource Manual

Reviewers saw the strengths of the Resource Manual as follows: it
is well-organized, easy to use (7), and helpful (4). Comments regarding
the weaknesaes of the Resource Manual included: . the manual is time-
consuning, confuging (7) and redundant (5); it is unnecessary to the
program {(11).

Probable Effects on Students

The majority of the comments dealing with probable effects concerned

students' personal growth and their increased social and self-awareness (14).
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Other comments about the strengths of the system included: the
effects depend upon each individual (4); group growth and the classroom’s
® atmosphere would improve (3); communication skills should improve (2);
REAL would generate discussion (2); there should 'be more openness to
learning outside the classroom (2). Perceived weaknesses were: the
® gystem may turn off low-achievers (2); there need to be more indepth

materials and some kind of followup (4).

PURCHASING
Reviewers of both levels of materials were esked whether they would
recommend the purchase of at least one Minipac and what characteristics
of REAL led to such a decision. They were also csked which Minipacs
they would purchase and with whom they would use them. Finally, they
were asked to specify how many copies of each Minipac component they
® would recommend for purchase at specified prices.
Of all the reviewers of both levels of materials, only one reviewer
(adult materials) would not recommend purchase of at least one of the
® Minipecs.
Reviewers saw the emphasis upon self-~awarceness as the most positive
characteristic of the system (19 adult, 42 student). Other highly rated
® aspects were: the flexibility of REAL (17 adult, 40 student); the group
versus individual approach (15 adult, 39 student) and the emphasis upon
everyday paycho=social concepts (16 adult, 38 student). The full tally
® of results ig presented in Table 4.
The student level Minipac recommended for purchase by the greatest
number of reviewers was Feeling Dumb (39 reviewers). Other highly

® recommended Minipacs were: Being Influenced (12 adult, 35 student);

Learning by Confrontations (12_adult, 33 student),.and Identifying My

21
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Table 4

Ratings of Positive and Negative Characteristics
of REAL By Reviewers

Adult Student
|__Chavacteristics of REAL . Ne25 N=49
Positive |Negative | Positive |Negative
Flexibility in use of REAL sa s 17 0 40 2
Tesource
The choice between small group 15 0 39 1
intaraction or individual
learning
The emphasis upon psycho-social 16 1 38 0
concepts encountered svery day ;
The emphasis upon self-awsreness 16 1 42 0
Participant involvement in self- 15 0 33 0
evaluation
Inclusion of a Resource Manual 10 2 22 4
Audiotapes 0 2 4 2
Jargen used 0 0 0 2
Teacher training peeded 0 0 0 3
Material as realistic and 0 0 6 0

rélevant

Nee¢ds ;nd Desires (20 adult, 28 student). The least recommended
component was the Reacurce Manual (8 adult, 1l student). Full results
are presented in Table 3. -
Reviewers were asked to specify the quantity of each Minipac component

they would recommend for purchase et prices designated in the questionnaire.

P £ S

Four possible reeponees were supplied: (0) none; (1) one for instructor

only; (2) severel to be shared and (3) one for each student.

i
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o
Many reviewers apparently misunderstood the directions; they wrot; in
numbers like 5, 10, 30, 150, .el:c. Their responses are included under

® partial responses in the footnote of Table 6.

Tsble 5
o Number of Reviewsrs Recommending Purchase
of Specific Minipacs
Adult Student

® Minipec Title \ N=25 N=49
Being Influenced 12 35
Getting the Meaning of the Message 10 22

® Keeping Track >f Time 10 21
Being Helped 10 16
Feeling Dumb 15 39

o Being Praised 10 23
Identifying My Needs and Desires 20 28
Why Learm Anything? 11 29

o Keeping Open to Learning ~ 10 28
Learming on Your Oun 10 25
Letting Someome Teach You 9 23

@ Strategies for Leaming ] 10 . 24
Knowing Your Oun Leamming Style 16 25
Learning by Confrontations 12 33

o Resource Manual 8 11

Reviewers' responses are presented in Table 6. In genmeral, reviewers

@ indicated that they would purchase larger quantities of Minipac components

st the lower price ranges. For the Directions Booklet, Key Ideas Booklet
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and complete Minipacs, reviewers tended to récommend purchase of only one
copy for the instructor or not recommend purchase at the higher price
ranges. At lower price ranges, reviewers recommended purchase of one
copy per student or several shared copies. For the Search and Self-
Assessment Booklets, fewer raviewers saw the purchase of only one
booklet or no booklets as satisfactory. The purchase of one or several
audiotapes was recommended by most reviewers at any price range. At

the most expensive range, the purchase of only one tape or no purchase

were usually recommended.

SUGGESTED REAL PARTICIPANTS
Reviewers of both levels of materials were asked to specify the
group with whom they would use RFAL. The majority of those examining
the adult level materials indicated that they would use Minipacs with
" all staff members {16 reviewers). Other groups specified were:
counselors (5); teachers (5); resource teachers (2) and parents (2).
0f the 49 persons examining the student level materials, 34 indicated
that they would use REAL with all students. Other groups specified were:
" students with emotional problems (8); underachievers (4); high achievers

(3) and entering freshmen (3).

GOALS

The questionnaires for both sets of reviewers posed possible goals
for the use of REAL in classroom/counseling situations (for the student
materials) or staff developuent goals (for the adult materials). Reviewers
were asked to indicate which of the goals they thought were applicable
to their future use of the system. For both levels, creating self-

awareness was the most commonly checked goal (adult 19, student 32).
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Table 6
- Number of Revievers Recommending Purchase of R
® Specified Quantities of Minipac Components at Specified Prices
Py Quantity of Component
One for che Sevaral
Level of Inscructor To Be One for Each
Price Range Materials None Only Shared Parcticipant
® DIRECTIONS BOOKLET
$ .50 - $1.00 Adule 0 3 1 S
Student 1 S 4 10
$1.00 = $1.75 Adule 0 3 5 1
Student 1 8 9 2
o $1.75 - $2.50  Adule 0 ‘ 5 0
: Scudent 3 11 &4 1
$2.50 - $3.25 Adulte 1 é 2 1
Student 5 13 0 1
o KEY IDEAS BOOKLET
$ .50 - $1.00 Adule 0 2 1 é
Student 0 3 10 11
$1.00 - $1.75 Adule 0 2 k| &
® Student 0 9 6
$1.75 - $2.50 Adule 1 3 4 1
Scudent K| 7 7 2,
$2.50 -~ 83,25 Adult 1 5 2 1
Scudent 4 11 1 2
@
SEARCE BOOKLET
$ .75 - $1.25 Adult 0 2 2 3
Scudent 1 1 3 14
® $1.25 - $2.00  Adule 0 2 3 &
Scudent 1 2 11 5
Scudent 2 5 7 S
$2.75 - $3.715 Adult Q 5 2 2
L Student 3 10 5 1

'llo response, Adult 4, Student 3; Perticel response, Adult 12, Scudenc 27.
Adult materisls' reviewers Ne25; Scudent materials’ reviewers N=i9,

25
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Table 6, continued

Quantity of Component

One for che Several
Level of Instructor To Be One for Each
Price Range Materials None Only Shared Participant
SELF-ASSRESSMENT BOOKLET
$ .50 - $1.00 Adult 0 2 1 6
Scudent 0 1 & 14
$1.00 - $1.75 Adult 0 2 2 5
Student 0 3 10 6
$1.75 ~ $2.50 Adult 0 3 4 2
Student 2 1 8 [
$2,50 - $3.25 Adule 1 3 3 2
Student &4 6 5 3
AUDIQ TAPES
$1.00 - $2.00 Adult 0 &4 3 2
. scudent 0 &4 11 &4
$2.00 - $3.00  Adule 0 4 3 2
Student 1 6 11 1
$3.00 - $4.00 Adule 1 5 2 1
Scudent 5 9 &4 1
$4,00 - $5.00 Adule 1 5 2 1
Student 6 9 3 1
Student 8 9 1 1
COMPLETE MINIPACS
$3.00 - $4.50 Adult 0 3 2 &4
Scudent 0 2 9 8
Student 0 6 10 3
$6.00 - $7.50 Adule 0 5 4 0
Student 3 8 5 3
$7.50 - $9.00 Adult 0 7 2 0
Student 7 8 3 1
26
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No additional goals were Proposed by at least two of the student
version’s reviewers. Three adult version reviewers thought that REAL
® could help promote staff unity. Full results for the adult version are

presented in Table 7. Results for the student version are presented

in Table 8.
@
Table 7
Goals for REAL: Ad:lt Version
1 Number of
Reviewers
Responding
Goal N=25
o Helping staff work in groups 8
Creating self-awareness among staff 19
Halping staff examine the way thay 14
act with others
. L]
Creating staff unity 3
Table 8
9 Goals for REAL: Student Version
Number of
Reviewers
Responding
Goal Nw49
@
Helping atudents work in groups 10
Creating self-swareness amoung students 32
Helping students examine the way they 21
@ act with others
Helping students with special problems 13
Helping students take responsiblity for 21
their own learning
@
Motivating students 15
Teaching students to discuss and 14
analyze their own experiences
27
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Participants were asked whether there was a specific goal fgr their
class (student version) or a staff development goal (adult version) that
REAL wight help to meet. Of the 25 reviewers of the adult materials, 3
indicated that they did not havg a goal, and 2 did not answer the question.
The most commonly expressed yoal concerned creating self-awareness among
staff members (6). A list of the goals expressed by at least two

respondents is in Table 9.

Table 9
Specific Goals for Staff Development Using REAL
Number of
Reviewers
Responding
Goal N=25
Creating self-awareness 6
Helping staff examine how they work 4
with others
Improving communications skills 2
Helping professional growth 2

Many of the respondents did not complete the section of the
questionnaire asking them to briefly outline the ways in which REAL
could help them meet the goal they spacified. Those who did et laast
partially answer the question indiceted that thay would use group
discussion (10 respondenta) and individual use (4) to incorporate
REAL into their staff development programs. Four persons would use all
of the Minipacs, two would use Set I and two would uae only Set II.

Of the 49 participants reviewing ths student version, 5 said they
did not have e goal thet REAL might help them to meet; 4 did not answer
the question. As with the adult materiels, the grestest number of
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responses concerned creating self-awareness among usera (23). Other

goala expressed by two or more participants are listed in Table 10.

Table 10

Specific Goals for Clsasss Using REAL

Number of
Reviswers
Rasponding

Gosl N=49

Creating self-awareness ' 23

- Helping students tske rssponsibility 3
) for their own lssraing

Hslping students cope with dsily 2

problems

Improving communications skills 2

Group discussion was ths most often recommended means of incorporsting
REAL into clsssroom work (20). Ssven of the respondents would advocste
individusl work with the Minipscs. Twelve rsviswers would uss sll of

the Minipscs to mest thsir goals.

SYSTEMS COMPARABLE TO REAL

Reviewvers of both student and sdult versions were ssked to supply
information sbout instructional materials COIP;t.bll'tO REAL. The
questionnaires required the following dsts: nsme of ths system, advsntsges
of REAL over the other system and sdvantsges of the other system over
REAL. Only 15 reviewers suggested other systems. The major atrengths
of REAL were ths vsriety of sctivitss ss well ss the group snd individual
spprosch. The sdvantsges of other systems included comments abéut cost
snd compactness of packaging. A complete ligt of the altsrnatives

suggsstsd is prsssnted in Appendix C.
29
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SELECTED REVIEWER COMMENTS

In this section some of the comments made by the reviewers (or
excerpts from categories of comments) are presented. The comments
genarally relate to areas not covered by the questionnaire or sum up the
comments expressed in answer to questions.

"The materials presume certain varbal and reading
comprehansion levals which in my estimation are higher
than that of the average student. In those situations
whara atudents would be working on their own, I think
that it would require quite a bit of concentration and
& good deal of motivation on the part of the atudent

to follow through with the exercises. Excapt in tha
casa of a atudent with well-established self-discipline,
the group approach would probably be most effactive.

"The reading level should be down~graded so that it camn
be uaad by retarded studenta...all arsas are good for
the ratarded.

"I am really excited about the whole serias. Terrific!

"A lot of tha Minipaca ara appropriata for the slow
and alianated atudant, but I would sarecially use it
in my philoaophy and thinking classas whare we explore
aalf-identity and valuaa and daciaion making.

"It lacka & matarial flow of taska=-too much shuffling
batween booklata.

"I lika the aaparata Minipaca. I would not put them
togathar in ona booklet=-for counsaling they are
battar packed to uaa individually...

"Information ia very interaating for salf-improvement,
but I think faw paopla would put tha time required in.

MREAL could [ba] a thraatening tool to ataff membars
who ara insacura with thair own paraonal baing.

"(The Minipacs] naad to be modifiad for elementary
[achool] faculty."




SPAULDING YOUTH CENTER STUDY

In April 1975, NWREL contrected with the Speulding Youth Centar (SYG)
of Tilton, New Hampshire, a residential private treatment center for boys
betwesn the agea of 8 and 14 for use of REAL Set I Minipaca. The complete
9-page report describing the use of REAL at SYC is included in Appendix D.
A summary of the report is prasented below.

Spaulding Youth Center agread to use REAL in social skills clessas
prasented in the reaidantiel cottages at the canter. In sociel skilla
classas, uhualiy en hour one svening a week, behavioral principles qre
usad to teach boys social skilla such as decision making, cooking and
compromise, which they leter practice in strgcturad situstions. Minipacs
were informally preeented to nine cottage teachers. A cash bonus
incentive was offarad to teachers using Minipacs. Six of the nine
teachare chosa to use Minipacs in their social gkills classes. These
teschars initially reviewed saveral Minipacs, then chosa particulsr
Minipacs to use in e social ekills class. Thay used the Minipacs only
as & baeis for the clees and could modify them as necassary. Boys'
behaviours in the cleas using Minipacs and their followup werk on
Minipacs wera obaarved and reported.

While all teachare egreed to use one Minipec, two of the six taeachers
used more than one Minipec. The Minipace used in the clasees wera:

Being Pratsed (3 teachers); Feeling Dumb (2 teachere); Being Influenced
(2 teschere; Identifying My Needs and Desirés (1 teacher) and Being
Eblpc& (1 teacher). Teechars' retionale for the ealaction of Minipacs,
presented in the full report, wae based upon their anelysis of the boys'
psychological needs and/or the Minipacs' content which would help alleviate
problems in working with tha boys.
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Being Pratgsed was chosed in an effort to increase praise giver y
the boys to each other. Being Influenced was also considered relevant,
particularly in terms of the boys' reactions to peer influence. Two
teachers selected Feeling Dumb because they perceived many boys as
having poor self-images and needing to learn when thex ghould and should
not feel dumb. Being Helped was chosen to facilitate helping relationships
between the boys and the staff. Identifying My Needs and Desires was
gelected by one teacher to encourage boys to think about their needs and
desires in planning for their futures.

Teachars generally used selected parts of the Minipacs. For
exanple, Key Ideas Booklets were used seven of the eight times that
Minipacs were taught. Key Ideas Sheets, Search Booklets, and audiotapes
ware used with the second most frequency. Five of the eight teachers
. used the éames. Directions for Group Use were not uged.

Teachers' reactions to the Minipacs were somewhat mixed. Most
teachers falt the classes had gone very well and that both they and the
students had learned from the lessons. Other teachers were not as happy
with the claas, noting problems in their presentation of the material
of the tesk. Moet teachers felt the Minipac ideasg were worthwhile and
relevent. At the same time, they were overwhelmad by the number of
suggested activites and neadad more time than usual to develop lessons
ba;ed on the Minipacs. Samples of the teachers' comments are presented
below; complate comments ere included in Appendix D.

"My reection to the Minipecs is a very mixed one.

1 was pleeased with the final results of my classes
but the amount of time needad to prepare the classes
from the Minipacs was excessive. 1In both sets of
Minipecs, Fegling Dumb and Nseds and Desires, my

preparation time ran roughly double to what it
normally does.
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"I found the topics explored to be very relevent to
this population. I was initislly hesitant to try
euch eeneitive topics with thie group, but I am very
gled that I did. If I was plenring clesses for e
new group of boys, I would make use of these topics
again.

“"Being Helped: In this peckage, I used the Minipac
tepe. The music wae great; enjoyed by all the boys.
The Key. Ideas Sheate and Booklete were uged. These
proved to be quite asucceseful, espacially the
illustrations and certoons which alone provided
enough etimuli for learning end having fun. More
of thie, plesas.

"If the Minipec had been limited eolaely to the Key
Ideas Book end maybe one Activitise Book designing

e curriculum based on it, it would not heve eppeared
to be auch en gwsecma task.

“Being Influenced: 1 falt that this was e needed
subject for the boye. But I could not find concrete
demonstrations aeuggested by the Minipacs. One of
the weaknesese of my first leseon was that it was
totelly discussion, no role plays or games. The
boye ware not too enthusieaetic ebout the topic.

In betwean the firat and eacond leeeons, I did some
individual work with e few boys. They each filled
out a diagram similar to the one used in the firaet
cleaas. We then individually discuseed eech influence
and ettempted to differentiate between strong end
veak influences and good and bad influencesa. I was
very pleaeed with the boys' reeulte. The eecond class
was also more plesaing. The boye were enthusisatic
ebout filling out the Being Influenced diagrans.
even though they often complained in order to avoid
doing written work. I did not heer any complaeints
about filling out the diagrams. The boys had
diffi¢ulty eaying what influence means, but their
answvare on the diegrams etteated to, the fact that
they underetood the concept. The finiehed diagrams
provided ineight into the boys and their eeaing each
othere' influence on them.

“"Being Praised: In sum, my curriculum wes much too
broed. A single Minipac has material enough for

five to ten lessons when taught to a young population
es was the case here. A good indicator of the
functionel lavel of the boys involved is that none

of them knew what the word ‘praise’ meant, although
they understood it once I defined ft."

i3




Observations of the boys in a limited number of classes indicated
& high degree of ontask behavior. Observations of boys outside of class
did not show lasting observable effacts of the class. Several teachers
reported anecdotal information, however, which reflected the Minipac
topics. Several teachers also reported personal feellngs that the
classes had affected some boys. Samples of the teachers' comments are
presented below.

"Although the class was weak on showing if there was

any change, subjectively the instructor feels closer

to 'where the kids are at' and in their own way, they've
become closer to him.

"The boys' participation in the Minipac classes
revealed some very interesting information about
themselves. I felt that I had gained more knowledge
about these boys in the four Minipac classes than in
any other four aocial skills classes.

"The overall effect of the curriculum was a temporary
increase in the rate of praise statements. This

is gsubjective data, as nc baseline data was taken.
However, in my 16 months of work with this populationm,

I can remember few, if any, instances of praising peers.
Peer provocations, as recorded daily, showed no decrease
during or after the two curriculums. Even if a decrease

I e —Wag—svident, howaver,—this-—would-not—be—reltabledatx
a8 there are many variables affecting this measure.
The temporary increase was most likely due to the
curriculym. There was an initial enthusiasm for
earning the chosen reinforcer which faded over time.
(probably as the learner realized the impossibility of
their task). But the data does show that praising did
occur during the week.

"Weeds and Desires: It is too early to tell if there
is any long lasting effect from Needs ad Desires
clagses, but I have seen some very positive short

term effects from the class. I worked individually
with three boys. I found that given the vocabulary
they learned in class, we were better able to
communicate about some very important subjects.
Hearing their answers in class has given me a great
deal of knowledge about them. Identifying their needs
and desires appears.to have beneficial effect on at
least one of these boys. This boy had been very
ambivalent about certain needs and desires and judging
from his behavior in a few discussions, he seems to
have a clearer idea of what he wants.
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"Being Influenced: On occasion, I found it yseful to
refer back to the class when I was working with one of
the boys. The boy has a reputation for not coming back
to Spaulding Youth Center after he visits home. BHis
peers have been reinforcing him for this. This boy had
to go homa for a few days. Before he had the opportunity
to tell his friends he wes leaving, I propoaed the idea
of keaping it a aecret a0 they wouldn't influence his
behavior. He agreed to the experiement and returned on
time two days later. Thers were nany factors as to why
he retutned on time, but the influeuce experiment may
have helped.”
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RECOMMENDATIONS

RECOMMENDATIONS 70 POTENTIAL CONSUMERS

Based upon ths reviaw of REAL, sdult and student Minipscs eppssr
to be promising rssourcss for reaching goals such ss self-swareness,
sbility to work in groups and halping individuals to examine ths way
they act with others. Ths most promising Minipecs ere Feeling Dumb,
Being Influsnced, Identifying My Needs and Desires and Learning By
Confrontations.

In gensral, REAL is suitsbls for use with gll high school studsnts
ea Well gg with elementary and high achool ataff. The Rssourca Manual
should be sxamined, 88 its usefulness wfl questioned by some reviewers.

In considsring strengths and weakneasss of the sdult Minipacs,
readability is generslly good, although there may be gome problem with
jsrgon, format or s possible focus upon high gchool staff. The materials
are genrslly sppropriata and well orgenizad. As rasourcei, however,
they may raquire supplementsl ectivites to maks them specific, or selectiom
qf ssvarel sctivities bscsuse of time limitstions may bs necassary.

The Mianipacs should be intsresting to steff although intersst snd
motivation will vary besed upon the perceived nead of the leerner. The
structure is feirly good and easy to follow. Perticipation in REAL may
result in insights into ons's own and othera' fealings and improve
communicgtion or cohesivensss. REAL is sssn &s psrtinent to ell gtaff
as wall es counsslors, teachers, resource teschera and perents.

In considering strengths and weaknsssss of the student version, the
vocabulary and jergon may causs some problems. The materials may be

bast for highly motivatsd and self-disciplinsd senior high students.
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Use of REAL with high achievers, entering freshmen, emotionally troubled
students and underachievers could also be considered. Use of REAL with
underachievers or problem students appears questionable, however, without
a great deal of revision.

The use of REAL at the Spaulding Youth Center indicates that REAL
is adaptable for specifif populations, such as emotionally disturbed boys,
if the main concepts are cansideted valuable. Revisions in such
instances would be extensive, however. The materials are current and
pertinent and represent a good approach to the topic, espacially for
studenta already interested in the topics. Set I and Set II should be
examined closely for appropriateness since they differ considerably in
the intellactual approach to the topic. The structure of the materiai
is good; however, thq;e may be problems in the bulkiness of the system.
Student participation in REAL is likely to result in increased personal

growth and self-awareness as well as increased social awareness.

RECOMMENDATIONS TO THE PUSLISHERS

Marketing efforts for REAL shsuld be in the areas of self-development
and group compunication skills. REAL should be marketed as a resourcs
for vae with adults and primarily motivated, self-directed and mature
ptudents. While HEMLlcould be marketed for use with underachievers and
ptoblem.studgnta, this 18 not recommended because of the amount of
redesigning necesaery for work with theae typea of students. (Thia is
elso supported by interim test data; Hiscox & Rothlind, 1975, 1976.)

Packaging of Minipecs should receive careful congideration.
Minipacs should be sold individually rather then a8 complete sets.
Audiotepes, if evailable for purchase, ahould be sold separately, since

only a couple would be purchased for any class. They could also be
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eliminated, since relatively few would be purchased. The cost of
Minipacs will affect what is purchased and prices should be as low as
posaible. It might be possible to reduce costs through reducing the
amount of consumable material and packaging together all booklets in
the same Minipac.
It appears that the student version of REAL should receive considerable
editing before final production. Jargon and difficult vocabulary should
be aimplified and diractions should be clarified. The adult materials
need conaiderable leaa aditing. Pictures and cartoons in the Minipacs

should be kept and added to if possible.

RECOMMENDATION TO THE NORTHWEST REGIONAL EDUCATIONAL LABORATORY

It appears that there is a market for REAL and that reviewers
consider it a worthwhile reaource. The material should be released for
publication, with the possible provision that the student materials

receiva further text editing either by NWREL or by the publisher.
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Appendix A:
REAL REVIEW QUESTIONNAIRES
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REVIEW OF REAL: ADULT VERSION

Please base your answers .to all of the following questions upon the use of
REAL for school personnel staff development.
1. What is your poaition?

_ . Principal

—__ Vics Principal

—_ Counselor

Tascher - Subject area:

Curriculum Specialist - Aras:

—_ Othar =~ Please spacify:

2. Ars you familisr with sny of the inatructional programs or matsrials
developed by the Northwest Regional Educational Laborstory?

Yes

No

I don't know

If vas, which ons(s)?

3. Did you skim through gl1 of tha Minipaca?
8. Yas

No

b. Which ones did you sxamins closely?
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4. Do you know of other materials which are similar to BEAL?
No

— Yes -Name of systea:

8. What advantages does REAL offer over the other eyetem?

b. What advantages dose the othasr eystem offer over REAL?

5. Do you feel that teschere and building etaff would find the materiale
esay to read and underetand (1.e., are the vocebulary and writing
etyle appropriate)?

Yea, ganerally sasey to reed and underetand
Somewhat difficult to raad and understand
No, very difficult to read and underetand

Pleass explain any difficultiee you perceive. (If poesible, identify
epscific worde or activitiee which preeent difficulties.)
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© 8.
®

- Appropriatenese
of coantent for

.ntaft

Ampunt of

.1nto!rut to

staff

@HMaterial'e etruc-
ture and format
of the Minipacs
(including sase
of use)

Usefulneae of
resource manual
(including
sdequacy of
@indexing, esee
of use)

" Probable

ef fecta on
@scatt

Other

In your opinion vhat are the strengths and veakneesee of the Minipece
in terms of the categories liated? Please direct your commente to
the two Minipace you examined cloeely.

Strengthe - Weskneesee Suggested Changes _
45
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7.

&,

Would you recommend that your school purchase st lesst one of the
Minipacs for steff developaent purposes?

Indicete charectertietics of REAL which led to your decision con~
cerning & recommendation. Some poseible charecterietice ere
lieted belov. Write in othere you feel ere important. Then put
e "#' in the blenk before any poeitive featuree effecting your
recommendation and & "-" bafore eny negstive featuree. Lesve

the epace before any irrelevant charecterietice blank.

Flexibility in use of REAL ee & resource

The choice between ssall group interection or individual
learning

The emphasie upon paycho-social concepte encountered
everydey

The emphasie upon ealf-svaranase

Perticipant involvement in eelf-evaluation
Inclusion of s resource manusl

Other importent gttributes

1f your answer to Queetion 7 wae no, plesee skip to Question 13.
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8. If you would recommend the purchese of Minipecs, vhich ones would you
suggeot?

o ___ Being Influenced
____ Gatting the Meaning of the Message
— Keeping Treck of Time

® ___ Being Helped
____ Pealing Dumd
— Being Preised

® __ ldentifying My Needs and Desires
. Why Learn Anything?
— . Kesping Opan ro Learning

® Learning on Your Owm
Lecting Someone Teech You
Strategies for Lesarning
¢ Knowing Your Owm Learning Style
Learning by Confrontations
Resource Manual
@
9, 1In & steff development situation, with whom would you use Minipacs?
(Por exasple, ell staff, counselors, librarians, home ec. teschars,
atc.)
@
@
@
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10.

11.

48

Yor whet goal(s) would you bs most likely to ues REAL? (Check no
more than two.)

Helping etaff work in groups
Creating eslf-awarseneess among etaff

Helping etaff examine the way they act with others
Others - plesss specify:

Is thers a epecific staff development goal which REAL might help to
mest? (Statemente in question 10 may help you think of a goal.)

Yee No

a. If Yes, write the goal below..

b. Briefly outline how you might integrate REAL into your etaff
development program to meet the goal epecified in ll.a. (Use
the back of the pags if neceseary.)

Activities/ Amount Probabls Method of using (groups,
materiale ueed of time sequence individuale,

(both REAL and allowed of discussions, etc.)
other activi- for activities

tissl) sctivity

M)




@
' For tha following quaationa pleass indicate tha numbar of each Minipac
componanta you would recommand Purchasaing. Asaume that you are buying
® componanta only from Minipaca you have racommended purchsaing.
0 = none
1 = ona for tha trainar(s)
2 = gavaral to ba aharad by ataff participants
3 = gnough for aach participant to have hia/her own
@ ‘
12. . How wmany Directions Booklets would you recommand purchasing if
they cost: (Put s aumber before each blank.)
b. How many Kay Ideas Booklets (plus Key Idass Sheat) would you
racommend purchasing if they cost:
. 5.50 - ’1.00 - 31075 - $2.50
$1.00 - ’1.75 32.50 - $3.25
¢. How many Search Booklat(a) would you recommend purchasing if ~
they coat:
. . L4
d. How uany Salf-Assessment Booklets would you recommend Purchasing
o if they coat:
’.50 - ’1.00 51.75 - $2.50
’1.“ - ’1.75 ’2.30 - 33025
® e. How many Audio-Tapes would you recommend purchaaing if thay cost:
’1.“ - ’ZQN ’3.00 - “om
’2.00 - ’3.00 $4.00 - ’5.“
. 55.00 - 56.00
f. How many complete Minipacs would you recommend Purchasing if they
cost:
. $3.00 - $4050 56.00 - 37050

End of questionnaire. Thank you.
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1f you would not recommend purchasing Minipacs, please answer the
following gquastions. )

13. How would REAL have to be changed before you would recommend it?
Please ba epecific, referring to thes Minipacs you examined when
posaible or appropriate.

Problem Suggested Changed
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14, Are there situations for which REAL would be useful? Describe the
situations and how Minipacs might be used in them.

Potential ways
Situation Applicability of Minipacs of using M‘nipacs
@
®
®
®
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REVIEW OF REAL: STUDENT VERSION

Please base Your answers to all of the following questions upon the use
of REAL with high school students.
L. What is your position?
— Principal
—____ Vice Principal
Counsalor

Teacher - Subject area:

Curriculum Specialist ~ Area:

Other - Please specify:

2. Are you familiar with any of the instructional programs or materials
developed by the Northwest Regional Educational Laboratory?

Yas

No

I don't know

1f yes, which one(s)?

3. Dpid you skim through all of the Minipacs?

a. Yas

No

———

b. Which ones did you examine closely?

o4
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4.

Do you know of other materisls which are similar to REAL?
Ho

Yee -Name of system:

s. What advantages does REAL offer over the other system?

b. What advantages doee the other system offer over REAL?

Do you feel that studente would find the materials easy to read and
undarstand (i.e., ara the vocabulary and writing styla appropriate)?

Yes, generally easy to read and understaqd

Somewhat difficult to read and underatand

No, very difficult to raad and underatand

Please explain any difficulties you parceive. (If poseible, identify
specific vords or activitias which preaant difficulties.)
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6.

Appropriatenass
of content for
studente

Amount of

inctersat to
studente

Materisl'e struc-
ture and format
of the Minipace
(including snse

"Frobable

offecte on
studante

other

In your opinion what sre the strengthe snd veaknessss of the Minipacs
in torms of the categories listed? Plasss direct your comments to

the two Minipace you sxsmined closely.

»

___ Sevengths Weaknessss

Suggested Changes
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Would you recommend that your gchool purchase at least one of the
Minipaca for uae with students?

Yes

Indicate charactertiatica of REAL which led to your deciaion con-
cerning a recommendation. Some poseible characteristics are
1isted below. Write in others you feel are important. Then put
a "+ in the blank before any positive features affecting your
recommendetion and a "~" before any negative features. Leave

the space bsfore any irrelevant characteristics blank.

Flexibility in uae of REAL aa a resource

The choice between small group interaction or individual
learning

The emphaais upon psycho-social concests encountered
everyday

—. The emphasis upon self-awarenesa

Participant involvement in self-evaluation

Inclusion of a rTesource manual

Other important attributes

If your answer to Question 7 was no, please skip to Question 13.
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8.

If you would recommend the purchees of Minipace, which onee would you
suggeat?

—_ Being Influenced

___ Getting the Meaning of the Measage
—. Keeping Track of Time

— Being Helped

—_ Fealing Dumb

— Being Praised

_ Identifying My Needs and Deaires
____ Why Learn Anything?

_____ Keeping Open to Learning

lLesarning on Your Owm

Letting Someone Teach You

Strategies for Learning

¥nowing Your Own Learning Style

Learning by Confrontations
Reecurce Mapual
In a c¢classroom or counseling eituation, with whom would You use

Minipace? (For example, all students, high achievers, minority
students, students with emotional problems, etc.)
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10.

11.

58

For what goal(a) would you be most likely to use REAL? (Check no
more than twe.)

Helping students work in groups

Cresting self-swarensss smong students

Helping students examine the way they sct with others

Helping students with specisl problems

Helping students tsks responsibility for their own lesarning
Motivaeting studsnts

Teaching studsnts to discuss snd snalyzs their own experiences
Other - plesse specify:

RREARER

Is there a spscific gosl for your class which REAL might help to wmeet?
(Statements in question 10 may help you think of a gosl.)

Yes No

a. If yes, write the goal below.

b, Brisfly outlins how you might integrste REAL into your classroom
to meet the gosl specified in 1ll.s.

Activities/ Amount Probsble Method of using (groups,
matsrials used of time ‘sequence individuals, homework,
(both REAL gnd allowed of discusaions, etc.)
other getivi~ for sctivitiss

ties) activity

29 "= ' :




For ths following questions pleass indicate the number of sach Minipac
components you would recommsnd purchasing. Assume that you are buying
components only from Mininace you have recommended purchasing.

0 = none
1 = ons for the instructor(s)/counselor(s) only

2 = gaveral to ba shared by studsnts
3 = snough for esch studsat to havs.his/her owm

12. a. How many Directions Booklets would you rscommend purchasing if
they cost: (Put a numbsr bsfors each blank.)
$.50 - $1.00 $1.75 - $2.50
$1.00 - $1.75 $2.50 - $3.25

b. How many Key Idsas Booklsts (plus Key Ideas Sheet) would you
recosmend purchasing if thay cost:

$.50 - $1.00 . $1.75 - $2.50
$1.00 - $1.75 $2.50 - $3.25

c. How many Sesrch Booklet(s) would you rscommend purchasing if
they cost:

$.75 - §1.25 $2.00 - $2.75
$1.25 - $2.00 $2.75 - $3.75

d. How many Self-Assessment Booklets would you recommend purchasing
if thay cosat:

$.50 = $1.00 $1.75 - $§2.50
$1.00 - $1.75 $2.50 - $3.25

e. How many Audio~TaDes would you recommend purchasing if they cost:

. $1.00 - $52.00 _ $3.00 - $4.00
. $2,00 - $3.00 ’______ $4.00 - $5.00
____$5.00 - $6.00
£. Howtmny complete M:I.r;ipacs would you recommend purchasing if they
cost:
—_ $3.00 - $4.50 ____$6.00 - g7.50
. $4.50 - $6.00 . $7.50 - $9.00

End of questionnaire. Thank you.

GO

59




L
If you would not recommend purchasing Minipscs, pleases answer the
following questions.
@
13. Mow would REAL have to be changed before you would recommend it?
Plasse be spacific, referring to the Minipacs you uuimd when
possible or appropriste.
Problem Suggested Changed o
@
@
@
@
@
@
@




14, Are thare situstione for which REAL would be useful? Describe the

situatione and how Minipsce might be usad in them.

Situatio

Applicability of Minipscs

—

Potential ways
of ueing Minipacs

6l




Appendix B:
LETTERS TO REVIEWERS
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Reglonel
Educetionsl Lindeay Building : 710 $.W. Second Avenus
Laboratory Portland. Oregon 97204 + Telaphone {503} 224-2850

September 11, 1975 .

We are currently conducting e review of Relevant Explorations in Active
Learming (REAL), e wat of resource materiale concerning etudent eelf-
svarenase in eituations which affect lesrning. REAL coneiats of four-
teen aste of booklets which relete to sverydey peycho-social concepts.
The materiale were developed by the Northweet Regional Educetional
Laboretory and heve Desn uged in high echool cleesees in Vancouver,
Washington; Seattle, Weshington; Portland, Oregon; Newport Beach,
Californie and Tilton, New Hampehire.

* We are inviting eelected teacher® from ths Honolulu eree to ettend &
helf-day eeseion to review the materiale. The number of reviewars 1s
small dua to & limited in-Lab supply of materiale; moet of the materiele
ere currently in the field. Teachere who have perticipeted in the
teating of REAL heve indiceted thet it ie potentielly useful; we would
like Your resctions to the materiale and Your perception of weye in
vhich you could incorporete REAL into Your work with etudente.

EAch reviewer will receive one eset of the materiale (worth ebout $50)
and & $30 honorerium for hie/her help. In the report of the review,

vhich will be dietributed nation-wide, the namee of the reviewsre and
their echoole will be publiaehed.

Participante in the review ere eakad to atteand & conference et the
Queen Kapiolani Hotel, 150 Kapehulu Avenue, Honolulu, from 9:00 e.m.

to 1100 p.m. Seturdey, October 4. During the confersnce, the beeic
purpose of REAL will be briefly explained. Then reviewsre will be

given time to examine e reeource manual, ekim all the materiale, and
closely axamine two sete of materiale (two Minipace). Reviewsre Will be
asked to answer e questionnaire concerning their perceptions of how
REAL might be used in their dietrict, how comforteble they would fael
using REAL, and what they perceive to be the etrangthe and weekneeee®
of the meteriale for use with students.

Information concerning REAL 1e included to fecilitete your decision
ebout reviewing the eyetem. REAL ie anticipeted to be moat useful

to Language Arte end Sociel Science teechers, as it ie more eaeily
bullt into the curriculum in theee areee. You might aleo consider
thie in making a decieion concerning your interest in reviewing REAL.
Plasea return the encloeed poetcard indiceting whether or not you
will participate.
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We hope that you will be able to participate in this review of REAL.
We balisve that it will be of benefit to you as well as us.

Sincerely,

Suzanne B. Hiscox
Evaluation Spacialist

Pamala J. Cutting
Evaluation Spacialist

SBH;PIC:s
Encls.
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Northwest ¢ "
Educationel A\%
Laborstory 710 $.W. Second Avenus * Portiand. Oregon $7204 * Telephone (503) 248-6800

September 11. 1975

We ere currently conducting e review of Relevant Sxplorations in Aotive
Learming (REAL), e set of resource materisls concerning student eelf-
evareness ia eitustions which effect leerning. REAL consists of fourteen
eete of booklets which relete to everyday peycho~social concepts. The
materiale were developed by the Northwest Regionsl Educetionsl Laboretory
and have been used in high achool cleeses in Vencouver, Washington,
Seettle, Washington, Portlend, Oregon, Newport Beach, Californie, and
Tilton, New Hampehire.

We ere inviting salected counselore from the Honolyly eres to ettend e
half-day seseion to review the materiele. The number of revieware is
small due to ¢ limited in-Lab supply of materials; moet of the materisle
ere currently in the fiald. Couneelors who have perticipated in the teet-
ing of REAL have indicsted that it 1a potentially useful; we would like
your resctione to the materials and your perception of wsye in which you
could incorporete REAL into your work with students.

Each reviewer will receive one eet of the materials (worth ebout $50) and

¢ $30 honorarium for hie/her help. In the report of the review, which will
be distributed nation-wide, the names of the reviewsrs and their echools
will be publiehed.

Perticipante in the review ere ssked to ettend ¢ conference et the Queen
Kapioleni Hotel, 130 Kapahulu Avenue, Bonolulu, from 9:00 e.;. to 1:00 p.m.
Saturdey, October 4. During the conference, the basic purpose of REAL will
be briefly explained. Then reviewere will be given time to examine ¢
resource manual, ekim all the materiela, snd closely exanine two sets of
materiale (two Minipacs). Revievers will be esked to enswer ¢ questionnaire
concerning their perceptions of how RBAL might be used in their district,
how comfortable they would feel using REAL, end what they perceive to be

the etrengths end weakneesees of the materiels for yse with students.

Information concerning REAL is included to fecilitate your decision about
reviswing the system. Please return the enclosed poetcard indicating whether
or oot your school will be represented in the review.
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We hope that You will be sble to psrticipate in this review of REAL.
We believe that it will be of banefit to you as well es us.

o
Sincerely
b Suzanne B. Hiscox ' o
Evaluation Spacislist
Pamals J. Cuttl
anels J ng °

Evaluation Specislist

SBH:PJC:S
Encls.




Nortiwest ¢ '
Educetions! A\\
Laborstory 710 S.W. Second Avenus « Portiend. Oregon §7204 ¢ Telephone (503) 248-8800

September 11, 1975

We ere currently conducting e vaview of Relevant Ezplorations in Active
Learning (REAL), ¢ rvesource to be used in ineervice treining for educe~
tional personnel. REAL consiete of fourteean sete of hooklete which relete
to everyday pesycho=-social concepte euch es feeling dumb, being preieed,
and lesraing. The materisle were developed by the Improving Teaching
Coupetencies Program et the Northweet Regional Educetional Laboretory.

For the review, we ere inviting eelected principele from the Honolulu
eres to ettend a half-day eeeseion to reviev the materiale (or eend ee

& rveprecsntative someone involved in eteff development ectivities). The
nuaber of veviewere 12 small due to & limited in-Lab eupply of Minipece;
moet of the materiale ere currently in the field. Your echool has been
etlected es one We Would like to have represented in the review.

Each reviewer ¥ill receive one eet of the materiele (worth ebout $350) end

e $30 honorerium for hie/her help. 1In the veport of the veview, which will
be distributed nation~wide, the namee 0f the reviewere end their echoole
will be published.

Perticipante in the veview ere esked to ettend & conference et the Queen
Kapiolani Hotel, 150 Kspahulu Avenue, Honolulu, from 1:00 to 5:00 p.m,
Seturday, October 4, During the conference, the baeic purpoes of SEAL will
be briefly explained. Then reviewere will be given time to exanine e
resource manual, ekim all the materiale, and cloeely examine two eete of
materials (two Minipace). Reviewere will be eeked to enewer ¢ questionnaire
concerning their perceptione of how REAL might be used in their dietrict,
how comfortable thay would feel ueing REAL, snd what they perceive to be

the etrengths and weskneesees of the materiale for use with eteff,

Information concerning REAL ie included to facilitete your decision ebout
ravieving cthe eyetem or eending ¢ repreeentetive to raview the syetem,
Plesse return the enclosed poetcerd indiceting whether o not your school
will be represented ip the review.

If you need sny further information, please cell collect (503) 248-6860
(Sue Hiecox) or (503) 248-686S (Pamela Cutting).
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We hope that you will be able to participate in this review of REAL.
We believe that it will be of benefit to you as well as us.

Sincerely

Suzanne B, Hiscox o
Eval-ation Specialist
Pamela J. Cutting ®
Evaluation Specialist
SBH;PJC:s
Encls.
®
' ®
®
®




RELEVANT EXPLORATIONS IN ACTIVE LEARNING

Relevant Explorations in Active Learming (REAL) consists of fourteen
learning packages called Minipacs. A Minipac contains information
about 2 spacific "psycho=-social" topic and provides alternate learning
experiences and related self-evaluation opportunities. Minipacs are .
designed to help learners discover their present ideas and behaviors

® in relation to the concepts presented in the Minipac.

Components of Each Minipac
eDirections. The Direction Booklet contains a sequence of

activites, soms of which direct the participant to other
® booklets in the Minipac.

oKey Ideas Booklet. This booklet briefly presents the
Minipac topic in terms of important psycho-social ideas
related to the Minipac topic.

® ®Key Ideas Sheet. As 2 reference for participants in working
through the Minipac, this paper lists the key ideas discussed

in the Fey Ideas Booklet..

eAudio Cassette. The tape contains interviews, confrontations,
fantasies and music illustrative of the key ideas as they
® appear in human experiences.

eSearch Booklats. There sre two Search Booklets in each Set I
Minipac. 1In Search I, participants define and react to the
topic. In Search II, the participant recalls past eéxperiences
in analyzing his/her reactions to the topic. (In Set II,
® both searches are combined into one booklet.)

Resource Manual

A Resource Manual has been developed to help trainers select
activitiea appropriate to their training goals. The Resource
L Manual helps to select activities within and across the Minipacs.

Publisher
REAL will be available in early 1976 from:
. XICM. Inc.

RFD 1, Sterling Forest
Tuxedo, New York 10987
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Appendix C:
SYSTEMS cm‘gPARABLE TO REAL

71




Reviewers wer¢ asked to name any training systems they thought

® comparable to REAL, The following liat contains their answers.
Transactional Analysis .
® Career Awareneas
Human Potential Seminar
Far Wast
Environmental Studies
® Creating Your Future
HRD
Career Success——Florida State University
. Decisions~~CEER
® Human Potential—Weber State College, Utah
How to Survive in College
Inside~Out
@
®
@
. a
®
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Appendix D:
SPAULDING YOUTH CENTER STUDY
by lan Spence

Director of Curriculum
Spaulding Youth Center




MINIPAC PROJECT

at

Spaulding Youth Center
1975

HINIPACI is an experimental curriculum in Social Awareness, currently

being developed by the Northwest Regional Educational Laboratory in
cooparation with Xicom, Inc. It was made available to Spaulding Youth

. Center &8 a specialized test site, in which the curriculum could be

adapted, tried, and evaluated by cottage teaschere working. directly with
pre-adolescent and adolescent, emotionslly disturbed boys. Minipacs
were introduced in Spaulding's asocial skille classes in March 1975, and
evaluated through June 1975.

Setting: Spaulding ie a private, residential treatment center situated

in central, rural New Hampehire. Fifty boys between the ages of 8 and

14 1live in four, ranch-like cottages with cottage teachers who make use

of the living situation to teach social skills through behavioral principles.
An famportant part of the resaidential program is the social skills class

in which boys and a teacher come together in an informal asession in the
cottage at least one avening each week. Boys participate in a group

eession which is designed to help them become aware of needed social skills,
which they then practice in structured situations. Thereaftar, the

boys have the opportunity to make use of newly acquired skills in real
situations which occur in the cottage and community in the ensuing weeks.
Some of the skille covered in theee classes have included "basic principles
of behavior analyeis” (the learning of the nature of stimulus/response

and coneequence, and how this can be used in shaping and changing béhavior),
"problem solving" (five steps to solving your own problem using behavioral
techniques), "decision making," "compromise," "table manners," "cooking," etec.

Introduction of the Minipacs: Since ope of the experimental questions

was how each cottage teacher would use the Minipacs, they were introduced
informally to the social ekills teachers through a group meeting. The
Minipac packages were made available for them to read, and thay were

asked whether they wished to make use of them es part of social skills
clagsees. We had praviously agread om a cesh bonus incentive for those
teschera who wished to undertake a project and write up an evaluation.

The teachers were not asked to sign up for the Minipace prior to seeing
them, ae their process of gelaction was thought to be important information
about the Minipacs.

After the teachers hac raviewed a few Minipacs and had chosen a
pack to work with, they were encouraged to write up & functional curricu-~
lum for its uee in class. The curriculum was then introduced in one of
the regular classes, which was observed by a fellow teacher or the project
director. Data usually taken at social classes (raising hands, guestions
asked, positive couments by children, etc.) was taken throughout the
Minipac lessons. Anecdotal records were kept of boys' comments during
the lessons.

1MINIPAC is published by Northwest Regional Educational Laboratory,
710 S.W. Second Avenue, Portland, Oregon 97204. 79

74




-2 -

Generalization: After each lessoh, some dsta was kept on boys' use of
materials outside of class. Some boys were encouraged to use the actual
Minipac materials in homework assignments or project assignments, while
other boys were overheard making statements which seemed to come directly
from their experience in the class. In each case, this information was
recorded.

In some instances, teachers enjoyed working with the Minipacs to the
extent that they wished to do 8 second Minipac. Where this occurred,
the same recording procedures were used throughout.

The Social Skills Class: The typical social skills class takes place in

a cottage of 14 boys, with all of the boys attending in one of the common
rooms, such 28 the living room. The cottage teacher has the curriculum
prepared well enough that it starts with a bang and ends with a bang, and
there are usually direct reinforcers, such as soft drinks and snacks
directly after the class, which are earned through "on-task" points for
paying attention during the class. The class usually takes the form

of questions and answers about the theme topics and small, group discussions
which come back to the main group to report. The curriculum has been well
prepared in most cases and is kept moving by the teacher so that the hour
of discussion, questions, and answers goes quickly, and the boys remain
on-task and interested throughout.

Results: The Minipacs were offered to nine cottage teachers who had
indicated an interest in teaching social skills. 8Six of the nine teachers
chose to make use of Minipacs, and two of them worked with more than one
Minipac with their groups. A total of eight Minipacs were taught in
thirty-eight sessions. Being Praised was the most popular Minipac (used
by three cottage teachers). Feeling Dumb and Being Influenced were both
used twice. Needs and Desiree and Being Helped were used only once.

Reasons for Choice:

(1) Being Praised: Teacher C° (boys, aged 6 to 10):

"After reading the Key Ideas Sheet to all the Minipacs, I narrowed
my cholce of lessons to 1) Being Helped or 2) Being Praised. The main
consideration in this decision was the functional level of the boys to
whom the lesson would be taught. 1In this case, the boys involved were
ages 9~12 yeara, but functioning at about a second to third grade level.
With one exception, 8ll the boys had especially low verbal skills. Hence,
it seemed prudent to select a Minipac which would not require sophisticated
verbal skills or introspection. With this in mind, I considered both
Being Helped and Being Praised.

PSince in the past I taught several curriculums in ‘helping' others,
1 seriously considered teaching the Being Helped Minipac. But the emphasis
in the Minipac seemed to be on reactions to being helped, the need for
independent work and the difficulty in asking for help. These needs and
feelings were certainly beyond my audience. In the helping curriculums

zTelchers' names have been eliminated and replaced by letters.
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I taught, the key ideas were how to ask someone if they wanted your
help, and how best to help. Helping was presented as always desirable
and positive because it makes the -other person feel good. The boys
latched onto this idea. The intent was to increase the frequency of
their helping behaviors. I did not feel they were ready for an expanded
notion of helping and being helped.

“"Thus, I opted to work on Being Prqigsed. It seemed to be especially
relevant to a population of behavior problem boys and potentially
therapeutic. That is, a high frequency of negative behavior which boys
at Spaulding emit is peer provocation. Praising behavior is an extremely
low frequency beshavior among boys at Spsulding, especially praiaing of
peers. If one could increase the boys' rate of praising othera, it could
serve as in incompatible rasponse to provoking others. In sum, it was
the idea of praising that led me to choose the Being Prgiged Minipac.m

(2) Being Pratged: - Teacher B (boys, aged 10-12): "The Minipac was
chosen because of boys' indicated need. They typically do not praise
either peers or adults."

(3) Being Praised: Teacher A (boys, aged 12-14): No comment.

(4) Being Influenced: Teacher D (boys, aged 10-13): "We chose
Being Influenced Minipac because it was the most relevant one left
after doing Feeling Dumb and Needs and Desires."

(5) Being Influenced: Teacher E (boys, aged 12-14): "The Minipac
on Being Influenced was an appropriate lesaon for the boys at Potter
Lodge because the most powerful reinforcer for that age group 1s peer
pressure or attention. This immediate need for friendship and belonging
often takes precedence over their longer term desires or needs.”

(6) PFeeling Dumb: Teacher D (boys, aged 10-12): "Because many of
our boya are from unuaually deprived backgrounds, many of them have a
poor Self-image and are very aensitive to failure. I felt that this
Minipac could help them by teaching them the discrimination between
when they should feel that they did a dumb thing and wher they shouldn't
feel dumb. The boya in our program are very competitive with each other,
and I wanted to emphasize to them when they shouldn't feel dumb juat
because someone elae ia better than they at something.”

(7) PFeeling Dwnb: Teacher E (boya, aged 12-14): “Feeling Dumb
Minipac was a very appropriate curriculum for the boys in Potter Lodge
for the following reaaons:
1. Most of the boys do not feel very good about themselves
and have poor self-concepta. The boys needed to learm
how not to feel so dumb for common errora.
2. Accent needed to be placed on ability to learn feeling
durh aituations as a learning experience.
3. I felt that it would add greatly to the cottage program with
boya helping each other with their feelings."

(8) Being Helped: Teacher F (boys, aged 12-14): “Many boys at
Potter Lodge are resistant to being helped by staff and peers due to
a lack of understanding in being helped skills. This greatly reduces
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the amount of help that they receive from a very willing and halpful

staff. .Being Helped was important in facilitating a cooperative and

trusting relationship between boy and staff during times when help ia
needed. For thig reason, Being Helped was chosen as most helpful for
Potter Lodge ataff and boys."

(9) Needs aid Desires: Teacher D (boys, aged 10-12): "I chose
this curriculum because it contained a clear-cut concept I could teach
the group. I elso felt thet a digscussion of neads and desires was vary
appropriate to this age group and population. Having the boys take an
active part in planning their futures has been very difficult. I felt
this curriculum might sncourage the boys to think about what they need
to make them happy as well ag give them a working vocabulary with which
they can discuss these matters."

Materiels Used: As Table A shows, the Key Ideas Booklets were the most
popular items in the Minipacs. These wera used by seven out of eight
curriculum writers with the exception being Teacher F who did not use
the Key Ideas Booklets in his Being Influenced groups. The Key lIdeas

Sheets, Search Booklets, and the tapes were the next most popular items.

The games were found useful by five out of eight curriculum workers.

The Self-Assessment Booklets were uged in part in three different
curriculums; Feeling Dumb, Being Praised and Being Helped.

All of the people using the Minipacs developed their own lesson
plans to considerable detail. The Directions for Group Use were not
found useful. .

Lesson Plans: Lesson plans were prepared by and large according to the
functional curriculum formula used at Spaulding Youth Center.

Data Taken During and After Classes: As Table B indicates, the class
size ranged between 3 and 14 boys. The number of sessions per Minipac
topic rangaed from two to five. The most popular pinpoint on which data
was collected was "positive questions or statements,” which was paired
with "off~tagsk behavior." Worksheets were often used as vehicles for
learning and data, as were pre- and posttests.

In general, the on-~task behavior indicated by high frequency of
positive questions and statements was at a high level in the social
skille classes. Figure 1 shows the frequencies and trends of positive
statements, and off-task behaviors, in six Minipac classes and five
subsequent gex education classes conducted by Teacher D with 12 or more

boys. In all of the classes, positive responses ranged between one every

two minutes to mere than one per minute. Off~-task behaviors ranged
between one and four every ten minutes. The introduction of each new
subject brought a decrease in positive responses followed by an upward
trend in each case. In the third lesson of the Feeling Dumb series,
Teacher D interwove the lesson with problem solving techniques that
the students had previously learned to use, resulting in a continued
increase in responses by the boys. 1In subsequent lessons, Teacher D
continued to use reviews which may account for the continuing upward
trends.
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Five of the lessons led to some work being done outside of class
by students. A total of 12 students participated in out-of-class
contracts.

Apart from the contracts done cutaide of class by boys generalization
outaide of clasa was noted in only a few cases, and some of these
altuations were picked up in anecdotal notes.

Teacher D noted the influence of the Being Influenced Minipac lesaons
L 3 on one boy in her cottege. "on one occeaion, I found it useful to
refer beck to the class when I wes working with one of the boys. The
boy has a reputetion for not coming back to Spaulding Youth Center efter
he visits home. His pears have been reinforcing him for this. This
boy had to go home for e few days. Before he hed the opportunity to
tell his friends he was leeving, I proposed the idea of keeping it a
® aecret so that they wouldn't influence his behavior. He egreed to the
experiment and returned on time two days later. There were many factora
as to why he returned on time but the influence experiment may have helped."

On another occaaion when during the Feeling Dumb Minipac, one teacher
noted, "Three days efter the Feeling Dumb clasa, the boys were comparing
® achool scores. One boy referred back to the cless end said he did the
best he could on the tests and that he shouldn't feel dumb. This remark
came from a boy who generally had difficulties grasping materiel in clasa
and tremendous .difficulty in controlling his competitiveness.”

® Impresalons about Specific Minipaca from the Minipac Users:

1. Being Praised: Teacher A. "My results indicate that the
Minipac Gded wds a good tool in helping 12 to 14 year-old boya learn
the concept of praiae. However, modification did have to be made.

® "Evaluation: All four boya have mentioned to me in outside discussion,
'Hey, you just praised me,' or 'I praiaed him just now, didn't I2'
They felt important and mature about being able to understand and deal
with preise as they see it.

"The small group enabled much one~to-one work which the boys find
® reinforcing. They all listened and were listened to. That makes them
feel worth something and makes learning fun rather then a chore.

"I feel that the boys have really learned something applicable to
their daily lives. Using the concept of praise each dey end being aware
of what they feel, getting in touch with themselvea, i3 the most valuable
® lesson I feel they have learned.

"I like the Minipac idea in a small group session. It made the
evenings not only learning experiences but pleasurable and productive."

¢+ 2. Being Praised: Teacher B. "The class did seem beneficial in
® that it forced kids and instructor to look at praise, its underlying
values, important pecple in our lives, how praise is delivered, and how
praise affecta our behavior. The kids were able teo communicate their
feelings about praise and people who praise them. Generally, at. this
Center, it is felt that praise is important to uae in shaping kids'
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positive behaviors; the higher the rate, the better the change. It became
clear that most of the older, more 'together' kids placed more value on
one, well-timed praiee than on a hundred of the typical 'Gea, you look
swell today.' type praiees.

"The classas were of personal importance to the inetructor. His
praieing was more diecrete and attempte are being made at making it
lese typical in nature. It made him more awara of hies own value aystem
80 that he can now eay thinge like 'Bob, I'm glad to see that you're
dressing neatly...it telle me that you like yourself more.'

"Although the claes waa weak on showing if there was any change,
subjectively the instructor feels closer to 'where the kids are at' and
in their own way, they've become closer to him."

3. DBeing Praised: Teacher C. '"In sum, my curriculum was much too
broad. A eingle Minipac haa enocugh matefial for five to ten lessons
when taught to a young population ae was the case hare. A good indicator
of the functional level of the boys involved is that none of them knew
what the word "praise' meant, although they understood it once 1 defined
it.

“The most valuable parts of the Minipac on Being Praised were the
suggeetions to use a tape (make a praise tape), and rate praiae statements
(either for quality or sincerity). The brief tape made by the class is
enclosed. It is noteworthy that it was the fourth recording.

"As with moet every aocial skille class, the boys did return to the
cottage after clazs, repeating a few praiae etatements with enthusiesm.
The individual contracte Were ast up with this same enthusiasm. The
boya were earning everything from kites to radioes selacted by them.

They needed to meet a certain freguency of praise stetements during a week's
period. Tha individual critarion levels were sat on the baaia of previous
aocial skills earning contracte. But the criterion levela were too high

for the behavior of praising. The data shows that somewhare:betwean 10

and 15 might have been a better criterion. (Of course, if the curriculua
had been taught in smaller steps over many weeks, the criterion zay have
been met towards the end of the curriculum.)

"Another reason for lack of generalization may have been the absence
of proper etimuli for praising behavior. For example, the mesl table
asrves aa a stimulus for polite eating, but the only stimuli for praising
vere the aituations we role played in claas, and my verbal cues to
individual boys in the form of 'How are you doing on your praising?’.

"The overall aeffect of the curriculum was a temporaXy increase in
the rate of praise statements. This is subjective data, as no baseline
data was taken. However, in my 16 months of work with this population,
I can remember few, if any, instances of praising peers. Peer provoca-
tions, as recorded daily, showed no decrease during or after the two
curriculums. Even if a decrease was evident, however, this would not
be reliable data as there are many variables affecting this measure.
The temporary increase was most likely due to the curriculum. There
was an initial enthusiasm for earming the chosen reinforcer which faded
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ovar time {probably as the learners realized the impossibility of
their task). But the data does shcw that praising did ocecur during the
week.

"Tha Minipac curriculum could serve as one of several resources for
social ekills in the cottage. It is definitely geared towards a young
adolescent population, however. Its greatest value as a resource seems
to ba the idesk $t-offers, many of which could ba developed into
curriculums themselves. I would have prefarred that the Minipacs be
counactad to one anothar mc*e in content than in style."

4. Being Influenced: Teacher D. "I felt that this was a needed
aubject for the boya. But I could not find concrete demunatrations
suggeatad by the Minipaca. Ona of tha weaknasses of my firat laesacn
waa that it was totally diacussion, no role plays or games. The boys
vera not too enthusiaetic about the topic¢. In between tha first and
second lesaons, I did some individual work with a few boys. Thay each
filled out a diagram eimilar to the one used in the first clasa. We
then individually discuseaad aach influence and attempted to differentiate
batwean atrong and weak influences and good and bad influence. I was
very pleased vwith the boys' rasults. The second class was also more
plesaing. The boys wera anthusiastic about £illing out Lhe Being Influenced
diagrams even though they often complained in order to avoid doing
written work. I did not hear any complaints ebout filling out the diagrams.
The boys had difficulty saying what influence means, but their answers
on the diagrams atteated to the fact that they understood the concept.

The finished diagrams provided insight into the boys and their seeing
each others' influence on them.

"If the Minipac had been limited solely to the Key Ideas Book and
maybe one Activities Book designing a curriculum based on it, it would
not have appaared to be such an aweaome task.”

S. Being Influenced: Teacher E. No direct comments about the
Minipac itself. The teacher made use of ideas gleaned from the Minipac
to work up his own curriculum (influence from people and the environment,
extarnal and internal influenced, good and bad influenced).

6. PFeeling Dumb: Teacher D. "I found the Key Idea Sheet to be
very useful. I incorporated several Key Ideas into the class. The
Key Ideas Booklet was useful in exploring the theme of Feeling Dumb but
I had to make major modifications. I thought the Feeling was an
attrective idee but the examples wersn't relevant to our populetion. I
could have adapted it by changing the situations on the cards, but I
didn't attempt it, beceuse I found other material to take higher priority.
With the exception of some of the Self-Assessment Books, the rest of the
material proved too difficult to work with. The concepts seemed too
vague to teach to this population, and examples didn't seem relevant.

"When I approach writing or using a curriculum, I attempt to teach
a new skill. In the first class, I concentrated on the skill of analyzing
a 'feeling dumb' situation. I taught guidelines, and the skill was esasy
for them to master. I used this method because with my population,
they seem to retain longer if they have something concrete to refer back
to. I spent about four hours sketching possibilities for the second
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class. After that period of time, I gettled for teaching the boys in

constructive responce. This was the most concrete gkill I could pull

from the Minipac. In retrospact, I think this was too difficult a akill

for these boys to master. A weak after the class, I asked some of the

boys what we had done the previous week, and they were not sble to remember. o
This is unusual.

"I spent about 12 hours total preparing for the two classes. This is
almost double vhat I normally spend. One factor in the increased time
was that I wanted to do a good job in testing the Minipac, but I don’t
thiok this was the main factor. A large part is that the material is o
very sophiaticated. I felt it was so subtle and sophisticated that it
" would only ba a highly motivated person that would work through a
Minipac, retain, and apply the knowledge. It ia the retention and
application of concepts that I am most concerned with in my age group.
Although I parsonally found the Feeling Dwmnb Minipac to ba interesting,
few parts of it wera memorable and it did not affect wy owm personal o
behavior.

"A strength of tha Feeling Dumb Minipac is that the subjact matter
applies to a wide range of people. Tha topic was very relevant for my
class. I doubt if I would hava ever had thought to work with the subject
if it had not been for this curriculum.”

7. PFeeling Dumb: Teacher E. "Using the Minipacs as a reaource,
I designed a grasshopper game (straight out of the tape) which required
that each boy respond with a rationale for feeling dumb in a given
situation. A 'feeling dumb' akit was enacted by {wo boys, after which
diracted diecussion elicited several personal examples from the boys.
Through a structure provided by ‘'Situation Identification Sheeta,' the
boys investigated intensity of feeling, their usual reaction, and the -
opinions of the other boys. The resulting immediaste feedback was of
interest to the boys, and I think it was a dynamic learnin; experience
for all." . o

0

8. Being Relped: Teacher F. "In this package, I used tha Minipac
tape. The music was great; enjoyad by all the boya. The Key Ideas Sheets
and Booklets were used. Theae proved to be quite successful, especially
the illustrationa and cartoons which alona provided enough atimuli for
learning and having fun. Mora of this please.” o

9. Needs and Desires: Teachar D. "It is too early to tell 1if
there is any long lasting effect from Needs and Desires classas, but
I hava seen some vary positive short term effecta from the class. I
worked individually with three boya. I found that given the vocabulary
they learned in clasa, we were bettar able to communicate about some ®
very important subjacta. Hearing their answers in class haa given me
a great deal of knowladge about them. Identifying their needs and desires
appaars to have beneficial effect on at least one of thase boys. This
boy had baen very aibivalent about certain neads and desires and judging
from his behavior in a few discusaiona, he saems to have a clearer idea
of what he wants.” ‘ )
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General Impressions:

Teacher D: "My reaction to the Minipacs 1s a very mixed one. 1
® was pleased with the final results of my classes but the amount of time
needed to prepare the classes from the Minipacs was excessive. In both
sets of Minipacs, Feeling Dumb and Needs and Desires, my preparation time
ran roughly double to what it normally does.

"When I first received the Minipac, I spent about three hours looking
o them over and perhaps two to three more before a lesson plan took shape.
If 1 hadn't contracted to evaluate them, I would have given up after the
first hour and a half. The main problem I had with them was that there
are just a few clear~cut functional concepts in each Minipac. The Key
Ideas Sheets were very useful as well as parts of the Key ldeas Booklets.
I felt that the rest just rambled on.

@
"1 found the topics explored to be very relevant to this population.
1 was initially hesitant to try such sensitive topics with this group,
but I am very glad that I did. If I was planning classes for a new group
of boys, I would make use of these topics again.
9 ’ "The boys' participation in the Minipac classes revealed some very

interesting information about themselves. I felt that I had gained more
knowledge about these boys in the four Minipac classes than in any other
four social skills classes.

"1 would like to see a radical change made with the Minipacs because

9 they are not very ugseful in their present form. The value lies in the

topics and the Key Ideas Sheets. My suggestion would be to produce small

Minipacs that contained a Key Ideas Sheet and one concise booklet {(along

the lines of the Key Ideas Booklet but including a few .suggestions as to

how to present this material in class). The emphasis could be in offering

many interesting topics with concise key ideas as opposed to doing a vague
o rambling set of booklets on one topic.”

Teacher F, Program Coordinator amd the Project Director: ''The five

Minipacs used by our curriculum people provided a very useful stimulus.
Noue of the social skills group had touched on any of these subjects with
their classes, and were skeptical at first that these subjects were

@ relevant to these students. Once they worked on their own curricula and
found the students lacking in awareness in these seemingly simple concepts,
they found that there was a whole new bag of learning for everyome. The
results has been a new interest in social skills curriculum and an interest
in returning to Minipacs once they have completed the sex education sequence
that they are presently working on with students.

“The Minipac materials were presented in such a way that they did
not cause the teachers to come up with stereotyped curricula. Each
curriculum was an original piece, stressing different aspects of the
topics, which the curriculum writers strived to individualize to meet the
needs of their particular cottage groups.

"The results are a richness of medium. Some people enjoyed the tapes,
some enjoyed the games, gome enjoyed the ideas that they were forced to

think about.”
a9
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PREFACE

Thia publication is one of a series of summary evaluation reports
issued by the Northwest Regional Educational Laboratory to document
evaluation findings for selected products. The subject of this report
is R@Zevan? Explorations in Active Learning (REAL), an inatructional
resource developed in the lmproving Teaching Competencies Program.

This report summsrizes the data collected about the use of REAL in
terms of strengths and weaknesses of the waterials. It also focuses on
the effecta of REAL participation on students and adults. The informe-
tion includes perceptions of potential users concerning audiences as
well as the strengths and weaknesses of REAL and aummarizea how REAL

was used at a residential center for boys.

A DFLN

Lawrence D. Fish
Executive Director
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INTRODUCTION

The following ia a summary of the Relevant Explorations in Active
Learning (REAL) Users' Review and Case Studyl prepared by the Improving
® Teaching Competencies Program (ITCP) of the Northwest Regional Educationsl
Laboratory (NWREL). The reader ia referred to the full technical report
for detaila of the sampling procedurea, instrumentation and data analysia
® proceduras used in theae studies.
Relevant Explorations in Aetive Learming (REAL) waa one of aeveral
instructional ayatems devaloped for maaa distribution by the Improving
® ' Tea: ing Competencies Program of the Northwest Regional Educational
Laboratory. Fourteen learning packages called Minipaca were developed.
A Minipac contained information about a specific "psycho-aocial" topic
® and provided a variety of learning experiencea and self~evaluation oppor-
tunities related to the topic. According to the developers, each Minipac
was aimed at helping the participant understand and know what the aelf
® waa becoaing.
The Minipaca were titled: "Feeling Dumb," "Cetting the Meaning of
the Message,”" "Keeping Track of Time," "Being Influenced," '"Being Helped,"
® "Being Praised," "Identifying My Needs and Desirea," "Why Learn Anything?"
"Keeping Open to lLearning,” "Learxning on Your Own," "Letting Someone
Teach You,"” "Strategies for Learning," "Knowing Your Ovm Learning Stylé"

® and "Learning by Confrontationa."

1

Cutting, P. J. and S. B. Hiacox. Relevant Explorations in Active Learning
(REAL) Users' Review and Case Study. Portland, Oregon: Northwest

@ Regional Educational Laboratory, Improving Teaching Competencies Program.
1976
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There were four versions of each Minipac: student individual,

astudent group, adult individual and adult group. The Minipacs contained

®

the following components: Directions Booklet, Key Ideas Booklet, Key

Ideas Sheet, audiotape cassette and Search Booklets. In addition, a

resource manual for all of the Minipacs was developed.z °

REAL was developed for use by high school students and by elemen-

tary and secondary school educational staff, including teachers, adminis-

trators, counselors, and paraprofessionals. Student versions were ®

designed to form part of a classroom curriculum or to act as counseling

or guidance materials. For staff, AFAL was intended as a resource for

inservice workshops or individual exploration. °
®
®
®
®
®

2Thc audiotape cassette and thé resource manual will not be available
for purchase,
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USERS' REVIEW

The user;' review focused on perceptions of potential consumers

atout how they would use the AEAL materials.

SUBJECTS .

Six groups of subjects from three sites (Portlend, Oregon; Salt lake
City, Utah; and Honolulu, Hawaii) were solicited to participate in the
review of REAL. From each of the three sites, principals or someone
concerned with ataff development were asked to review the adult Minipacs.
The student versione were reviewed, at each site, by teachers and
counselors in secondary schools. -

Potential participants for each site were randomly selected from a
listing of public school principala, gecondary teachers and counaelors.
Since Honolulu has e number of private schools, principals and counselors
from the private schools were ipcluded in the sample (a listing of pri~
vate school teachers was not avsilable). Letters requesting persons to
perticipate in the review were sent to 30 principals as well as to 70
teachers and counselors (combined) at each site. The letter sent to
school personnel in Portland, the first review aite, originally promised
all fourteen Minipacs but no honorarium for reviewsrs' participation.

Due to the inadequate number of people agreeing to review REAL, however,
it was decided to offer the Portland participants the $30.00 honorarium
plus geven Minipacs. The potential reviewers were notified by telephone
of the change. An adéitional ten names from each group (teachers, coun-
selors and principals) were randomly selected and asked to participate.
Reviewers et Salt Lake and Honolulu were initially offered an honorarium

of $30.00 plus-seven Minipacs.
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The Portland review, held at NWREL on September 13, 1975, involved
eleven reviewers of the student materials and eight reviewers of the
adult version. The Salt Lake City review, held in a motel conference
room on September 27, 1975, included fourteen reviewers of the student
Minipacs and ten reviewers of the adult materials. Twenty-four persons
examined the gtudent materials, and seven reviewed the adult materials
in the review held QOctober 4, 1975, in a Honclulu hotel conference room.

Reviewers of both versions (student and adult) of the Minipacs were
asked to comment on the readability of the materials. Overall, the
reviewers found the materials "generally easy to read and understand."
However, the adult version was rated more readable than the student
version. The most frequently listed criticism of the materials referred-
to the vocabulary and jargon in the text. Seven adult version reviewers
and sixteen student version reviewers listed this criticism. The evalu-
ators recommended the student version of REAL receive considerable text
editing before final production to eliminate the jargon as well as

difficult vocabulary and to clarify the directions.

&~
STRENGTHS AND WEAKNESSES

Reviewers were asked on the review questionnaire to evaluate the

system’s strengths and weaknesses in the following areas:

1. Appropriateness of content for students and staff

2. Amount of interest to students and staff

3. Material's structure and format

4. Probable effects on students and staff

Reviewers of the adult version indicated that the content was

appropriate, good and well organized although the generality of the
content and the time required to complete REAL were each indicated as

4
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weaknesses by two of the reviewers. For the student version, the most
frequently listed strength was that the system was realistic and relevant.
Among the waaknesses listed were: it was too structured, it was better
for older students--senior or posthigh school--and some Minipacs were
too elementary for high school. Other Minipacs yere deemed tco
intellectual.
Reviewers of the adult Minipacs indicated strengths in terms of
their high interest to stsff members and the amount .of "human interest."
Other reviewers felt that Minipacs were weak in terms of interest because
too much depended on the perceived need of the learner. The student ver-
sion reviewers commented on the strengths of Minipacs in.that the miterials
were of very high interest and were relevant and needed. Reviewers
cormented on weaknesses of the system in terms of interest: the Minipacs
took too long to complete, some of the tiiles were too academic and
uninteresting, and' the materials were too difficult for slower students.
Reviewers comments on the adult Minipacs indicated the structure
was good and the materials were easy to follow; comments about weaknesses
in structure of the adult Minipacs included suggestions that the materials .

be combined into one volume or that the materials form two volumes:

IndIvidual and group. For the student version, the listed strengths of
the structure included the inclusiveness and planning of the materials
and the clarity of instructions. The perceived weaknesses of the atudént
version's structure included: the number of packets, the number of
"consumables" and unclarity of directions.

Adult version reviewers commenting on the strengths of the probable
effects of the system felt that Minipacs helped to develop insights into

one's own and other's feelings. However, reviewers saw the materials as
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requiring a high degree of self-motivation. For the student version,

the majority of the comments dealing with probable effects concerned
students’ personal growth and thﬁir increased social and self-awareness.
Perceived weaknesses were centerad on the need for more indepth materials,
the need for some kind of followup and the possibility that system may
turht off low achievers.

Regarding the resource manual, ten of the.adult reviewers indicated
the manual was useful or very inclusive; nine reviewers saw it as the
"poorest part of the program” and "redundant and tedious to read."
Similar strengths and weaknesses wer; ligted by the reviewers of the
student version. Eleven atudent version reviewers listed a strength of

the manual and twenty-three listed a weakness.

RECOMMENDED PURCHASES

Reviewers of both versions were asked whather they would recommend
purchase of at least one Minipac. All but one adult version reviever
would recommend purchase of a Minipac. The characteristics of REAL that
most frequently led reviewers to recommend their purchase were: the
emphasis upon self-awareness, the flexibility in the use of REAL as a

resource, the choice between group or individual learning and the

emphasis upon psycho-social concepts encountered daily.

The most frequently recommended Minipac was "Feeling Dumb." Other
highly recommended Minipacs were: "Being Influenced," ;Learning by
Confrontations" and "ldentifying My Needs and Desires." The component
least frequehtl& recommended for purchase yasg the resource manual.

Reviewers were asked to specify the quantity of each Minipac
component they would recommend for purchase at prices designated in the

questionnaire. in general, reviewers indicated that they would purchase
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larger quantities of Minipac components at the lower price ranges. The
® evaluators recommended that the Minipacs be sold seperately rather than
as complete.sets and that the. prices for the Minipacs should be as low
as possible.
® The majority of the adult version reviewers would uee REAL with ell
ataff members. ILikewise, the majority of the student version reviewers
would use REAL with all students.
@
USER GOALS
Reviewers were siveﬂ a list of posaible goals for the use of REAL.
Moat of the revieweras indicated that they would use REAL to create self-
¢ awarenegs among students and ataff, to help students and-staff examine
the way they sct with others and (for the student version) to help
students take respongidbility for their own _learning. o
¢ Participantes were asked whether there was a a@pecific goal for their
class or staff development program that REAL might help to meet. Creating
self-awareness among studenta and ataff was the moat frequently mentioned
* goal REAL might help to meet. Croup discusesion was the moat often
recommended meana of incorporating REAL into ataff development programs
® and classroom work.
@
@




CASE STUDY

In April 1975, NWREL contracted with the Spaulding Youth Center of
Tilton, ﬁcw Hampshire, a residential private treatment center for boys
between the ages of 8 and 14, for the uae of REAL Set I Minipacs. The
Center agreed to use REAL in gocial skills classes presented in the
residential cottagee at the center. Minipacs were informally presented
to nine cottege teachers. A cash bonus incentive was offered to teachers
using Minipacs and 8ix of the nine teachers chose to use them. These
teachers reviewed several Minipacs, then chose Minipace tc uge in a
eocial skills class. The Minipacs formed the basis for the class and

were modified as necessary.

--—The Minipacs used in the classes were: "Being Praised" (3 teachers),
"Feeling Dumb™ (2 teachers), "Being Influenced" {2 teachers), "Identifying
My Needs and Desires" (l teacher) and "Being Helped" (1l teacher). The
selection of Minipacs was based upot: the teacher's analysis of zhe boys'
pasychological needs and/or the Minipac's content, which hopefully would
help alleviate problems in working with the boys.

‘Teachers generally used gelected parts of the Minipacs. Xey ldeas
Booklets were used in teaching eight of the nine Minipacs. Key Ideaa‘
Sheers, Search Booklets and audiotapes were used next most often. Games
were uged for five of the nine Minipacs. Directions for Group Use were

nct used.

Teachers' reactions to the Minipacs were somewhat mixed. Most
teachers felt the classes had gone very well and that both they and the
students had learned from the lessons. Some teachers, however, were not

as happy with their use, noting problems in their presentation of the
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material or the task. Most teachers felt the Minipac ideas were worth-
while and relevant. At the same time they reported beilng overwhelmed
by the number of suggested activities and a need for more time than
usual to develop lessons based on the Minipacs.

Observations of the boys in a limited number of classes indicated
a high degree of ontask behavior. Observations of boys outside of class
did not show lasting observable effects of the class. Several teachers
reported anecdotal information, however, which reflected the Minipac
toplcs. Several teachers also reported personal feelings that the

¥elasses had affected some boys.

10
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